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ABSTRACT

In today’s policy environment, testing has become a critical component of —

education reform. Policy makers and education administrators often view ~ Article history:
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schools accountable for teacher performance. Continuous assessment, an 25 March 2022

alternative or supplement to high stakes _testing of pupil achie\{ement, Accepted 30 April 2022

offers a methodology for measuring pupil performance and using those

findings to improve the success of pupils.
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Continuous assessment is a classroom strategy implemented by teachers to ascertain the knowledge,
understanding, and skills attained by pupils. Teachers administer assessments in a variety of ways over
time to allow them to observe multiple tasks and to collect information about what pupils know,
understand, and can do. These assessments are curriculum-based tasks previously taught in class.
Continuous assessment occurs frequently during the school year and is part of regular teacher-pupil
interactions. Pupils receive feedback from teachers based on their performance that allows them to focus
on topics they have not yet mastered. Teachers learn which students need review and remediation and
which pupils are ready to move on to more complex work. Thus, the results of the assessments help to
ensure that all pupils make learning progress throughout the school cycle thereby increasing their
academic achievement.

The continuous assessment process is much more than an examination of pupil achievement. In order to
understand how children, move between stages, it's important to understand how children take in stimuli
from the environment and use it to grow. Most theorists agree that there are periods in children's lives in
which they become biologically mature enough to gain certain skills that they could not have easily
picked up prior to that maturation®. For example, research has shown that babies and toddlers' brains are
more flexible with regard to learning to understand and use language than are older children's brains.
Children are ready and open to develop certain things during specific stages; however, it doesn't just
happen. Instead, they need proper environmental stimuli to develop these abilities. For example, babies
have the ability to grow in length and weight in amazing amounts during the first year, but if they're not
fed and nurtured enough during that time, they will not have the tools and building blocks to grow and
will not grow and thrive. This is why it's so important for parents and caregivers to understand how their
children are growing in all ways and channels and to know what stimuli, or stuff, they need to give their
children to help them thrive.

! Ainslie, Susan. (1994). Mixed Ability Teaching: Meeting Learners. Needs. Network 3: Teaching Language to Adults. London:
Centre for Information on Language Teaching and Research
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From time to time children without any cognitive or physical problems at birth may not be able to
develop certain milestones during the stage or time period they are most receptive. There may be an
injury, illness, caregiver neglect or abuse, or a shortage of needs such as food or medical care, that make
it difficult for a child to absorb all the basic building blocks and stimulation they need to gain certain
abilities at certain times in life. When this occurs, affected children will generally have a harder time
gaining those abilities even if they later get special attention and resources designed to help them
compensate. It's like children have a window of opportunity when they are ready to grow in certain ways
if they have the right stuff and tools in their environment. When that window closes, it will never be as
easy to grow in those ways again. Theorists disagree about how important it is for children to have those
special stimuli at each growing stage in order to reach their milestones?. Some theorists call these times
critical periods, but other theorists call them sensitive periods®. The difference between critical periods
and sensitive periods is subtle. Theorists who believe in critical periods believe that children who do not
get special stimulation during their window of receptivity are going to be "stuck™ forever and never gain
the abilities they should have gained in that period. However, other theorists believe that those very
sensitive times in a child's life are just sensitive periods. They agree that children who do not get the right
nurturing at the right times to jumpstart their developmental potential are going to have problems later in
life, but they do not think that this inability to develop is permanent.

The process of learning the words of a language is referred to as VVocabulary Acquisition. As discussed
below, the ways in which young children acquire the vocabulary of a native language differ from the
ways in which older children and adults acquire the vocabulary of a second language.

MEANS OF LANGUAGE ACQUISITION
v Language Acquisition
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The rate of new-word learning is not constant but ever increasing. Thus between the ages of 1 and 2
years, most children will learn less than one word a day whilst a 17-year-old will learn about 10,000 new
words per year, mostly from reading. The theoretical implication is that there is no need to posit a
qualitative change in learning or a specialized word-learning system to account for the ‘remarkable’ rate at
which young children learn words; one could even argue that, given the number of new words to which
they are exposed daily, infants' word learning is remarkably slow.™ At some point, most children manifest
a vocabulary spurt, where the rate of acquisition of new words increases suddenly and markedly. From
then until about six years old, the average rate of acquisition is estimated to be five or more words a day.
Many of the new words are verbs and adjectives, which gradually come to assume a larger proportion of
the child's vocabulary. The vocabulary acquired during this period partly reflects frequency and relevance
to the child's environment. Basic level terms are acquired first, possibly reflecting a bias towards such

2 Baker, Joanna. (2000). The English language teacher’s handbook: how to teach large classes with few resources. New York:
Continuum; London: Cassel.
3 Berry, Eve and Williams, Molly. (1992). Teaching Strategies for Multilevel ESL classes. Facilitator’s Guide. Oregon:

Clackamas Community College.
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terms in child-directed speech. . .

Children appear to need minimal exposure to a new word form (sometimes just a single occurrence)
before they assign some kind of meaning to it; this process of rapid mapping appears to help them to
consolidate the form in their memory. In the early states, mapping is exclusively from form to meaning;
but it later also takes place from meaning to form, as children coin words to fill gaps in their vocabulary.
If vocabulary acquisition is largely sequential in nature, it would appear possible to identify that sequence
and to ensure that children at a given vocabulary level have an opportunity to encounter words they are
likely to be learning next, within a context that uses the majority of the words that they have already
learned*." Although additional research is sorely needed, research points us in the direction of natural
interactions as the source of vocabulary learning. Whether through free play between peers . . . or an adult
introducing literacy terms (e.g., sentence, word), as children engage in play with literacy tools, the
likelihood that vocabulary will 'stick’ is heightened when children's engagement and motivation for
learning new words is high. Embedding new words in activities that children want to do recreates the
conditions by which vocabulary learning takes place in the crib.

Second — language learners and vocabulary aquaision: The mechanics of vocabulary learning are still
something of a mystery, but one thing we can be sure of is that words are not instantaneously acquired, at
least not for adult second language learners. Rather, they are gradually learned over a period of time from
numerous exposures. This incremental nature of vocabulary acquisition manifests itself in a number of
ways. ... Being able to understand a word is known as receptive knowledge and is normally connected
with listening and reading. If we are able to produce a word of our own accord when speaking or writing,
then that is considered productive knowledge (passive/active are alternative terms) . . ..

Mastery of a word only in terms of receptive versus productive knowledge is far too crude. . .. Nation
proposes the following list of the different kinds of knowledge that a person must master in order to know
a word. These are known as types of word knowledge, and most or all of them are necessary to be able to
use a word in the wide variety of language situations one comes across. Several of our own studies . . .
have explored the use of annotations in second-language multimedia environments for reading and
listening comprehension. These studies investigated how the availability of visual and verbal annotations
for vocabulary items in the text facilitates vocabulary acquisition as well as the comprehension of a
foreign language literary text. We found that especially the availability of picture annotations facilitated
vocabulary acquisition, and that vocabulary words learned with picture annotations were better retained
than those learned with textual annotations. Our research showed in addition that incidental vocabulary
acquisition and text comprehension was best for words where learners looked up both picture and text
annotations. There is a quantitative and qualitative dimension to vocabulary acquisition. On the one hand
we can ask 'How many words do learners know?' while on the other we can enquire "What do the learners
know about the words they know?' Curtis refers to this important distinction as the 'breadth’ and 'depth’ of
a person's lexicon. The focus of much vocabulary research has been on 'breadth,’ possibly because this is
easier to measure. Arguably, however, it is more important to investigate how learners' knowledge of
words they already partly know gradually deepens.

In order to understand how children, move between stages, it's important to understand how children take
in stimuli from the environment and use it to grow. Most theorists agree that there are periods in
children's lives in which they become biologically mature enough to gain certain skills that they could not
have easily picked up prior to that maturation. For example, research has shown that babies and toddlers'
brains are more flexible with regard to learning to understand and use language than are older children's
brains. Children are ready and open to develop certain things during specific stages; however, it doesn't
just happen. Instead, they need proper environmental stimuli to develop these abilities. For example,
babies have the ability to grow in length and weight in amazing amounts during the first year, but if
they're not fed and nurtured enough during that time, they will not have the tools and building blocks to
grow and will not grow and thrive. This is why it's so important for parents and caregivers to understand

+Brown, Douglas H. (2002). Strategies for Success: a practical guide to learning English. New York: Longman.
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how their children are growing in all ways and channels and to know what stimuli, or stuff, they need to
give their children to help them thrive.

From time to time children without any cognitive or physical problems at birth may not be able to
develop certain milestones during the stage or time period they are most receptive. There may be an
injury, illness, caregiver neglect or abuse, or a shortage of needs such as food or medical care, that make
it difficult for a child to absorb all the basic building blocks and stimulation they need to gain certain
abilities at certain times in life.
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